
6–12 Assessment
Formative and summative tools that support equity,  
rigor, and real-time decision-making

Grades 6–12Core Curriculum



Each lesson ends with a short, 
focused cool-down to assess 
conceptual understanding. Cool-
downs reveal learning patterns 
and misconceptions. Digital 
versions include auto-scoring and 
class-level analytics, helping 
teachers adjust pacing or groupings 
in real time.

Lesson-level cool-downs for real-time insight

From Knowledge Checks (Grades 6–8) before instruction 
to in-lesson insights and end-of-unit assessments, 
Imagine IM provides teachers with a complete view of 
student understanding and suggestions on how to 
respond at every stage of learning.

Lesson 11

Responding to Student Thinking  

(Cool-down)

Points to Emphasize 

If most students struggle with 

communicating their reasoning, 

focus on this as opportunities arise in 

the next lesson. For example, display 

sentence frames to support students 

in the activities referred to here: 

Integrated Math 1, Unit 1, Lesson 12, 

Activity 2 What’s the Point?: 

Translations 

Integrated Math 1, Unit 1, Lesson 12, 

Activity 3 Translating Triangles

Math Community

Before distributing the Cool-downs, display the Math Community Chart 

and the community building question “What additions or revisions would 

you make to the Math Community Chart?” Ask students to respond to the 

question after completing the Cool-down on the same sheet.

After collecting the Cool-downs, identify themes from the community building 

question. Use them to add to or revise the Math Community Chart before 

Exercise 5.

Cool-down

What Went Wrong? Reflection

Student Task Statement

This diagram shows how Lin tried 

to reflect triangle ABC across line t. 

She knows something went wrong 

because the image isn’t congruent 

to the original figure.

Sample responses:

1. What is one idea that Lin 

probably understands 

about reflections?

Lin probably understands that 

the image needs to be the same 

distance away from the line as 

the original �gure.

2. What is one idea that Lin doesn’t 

understand about reflections?

• Lin doesn’t understand that the image needs to be the same distance 

away from every point on the line, not just one.

• Lin doesn’t understand that the segments that connect the original �gure 

to the image need to be perpendicular to the line.

3. Reflect triangle ABC correctly.
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Assessment That Supports 
Instruction — Not Just Grades
Embedded checks for understanding that inform daily teaching
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Every lesson includes structured practice 
problems to reinforce key ideas, develop 
fluency, and spiral previous learning. Tasks 
reflect real-world applications and varied 
formats, allowing teachers to assess 
thinking, not just accuracy. Additional 
online practice sets give students more 
ways to engage with the content.

In the platform, teachers can assign, 
score, and monitor assessments in real 
time. Dashboards show mastery by 
standard, highlight at-risk students, 
and offer student-level breakdowns of 
open-ended responses.

Practice with purpose — not busywork

Digital tools that deliver feedback instantly
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1 Here is a graph of the equation 2y − x = 1.

a. Are the points  (0,   1 _ 2   )  and  (-7, -3)  solutions to the  

equation? 

Explain or show how you know.

b. Check if each of these points is a solution to the inequality 2y − x > 1:

(0,2)  
_________   (8, 1/2)  

_________   (-6,3)  
_________   (-7,-3)  

_________ 
c. Shade the region that represents the solution set to the inequality 2y − x > 1.

d. Are the points on the line included in the solution set?  
_________ 

Explain how you know.

2 Select all coordinate pairs that are solutions to the inequality 5x + 9y < 45.

A (0, 0)

B (5, 0)

C (9, 0)

D (0, 5)

E (0, 9)

F (5, 9)

G (-5, -9)
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LESSON 4
Practice Problems 

12 Problems
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Built for Equity and Coherence

Assessments are available in print and 
digital formats, with supports designed for 

accessibility and multilingual learners.

Assessments are written to elicit reasoning and encourage multiple solution paths. Tasks 
are designed with language development and access in mind — supporting multilingual 
learners through sentence frames, visuals, and consistent routines.

Assessments aligned with mathematical best practices
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Courses include “Putting It All Together” performance tasks where students demonstrate 
understanding through explanation, representation, and modeling (only in 9–12 courses). 
These tasks align with SMPs and encourage academic discourse.

Summative assessments appear at the end of every unit 
(and mid-unit in longer ones). They include a mix of 
selected response, constructed response, and 
modeling tasks, all aligned to state standards, 
Common Core State Standards for Mathematics, 
and the Standards for Mathematical Practice 
(SMPs). Digital versions offer immediate data; print 
versions include rubrics and exemplar responses.

Performance tasks that measure what matters

Mid-unit and end-of-unit assessments with insight

End-of-Unit Assessment
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Assessment

Unit
1

End-of-Unit Assessment (A)

Teacher Instructions

Students need access to a straight edge and tracing paper for 

this assessment.

Problem 1 

Select all the true statements.

A. Two squares with the same side lengths are always congruent.

B. Two rectangles with the same side lengths are always congruent.

C. Two rhombuses with the same side lengths are always congruent.

D. Two parallelograms with the same side lengths are always congruent.

E. Two quadrilaterals with the same side lengths are always congruent.

Problem 2 

 

Lines  CE  and  AD  intersect at  B .

Select all the true statements.

A. The measure of angle  CBA  is equal to the measure of angle  DBE .

B. The sum of the measures of angles  CBA  and  DBE  is  180° .

C. The measure of angle  CBD  is equal to the measure of angle  ABE .

D. The sum of the measures of angles  CBD  and  CBA  is  180° .

E. The sum of the measures of angles  CBA  and  DBE  is  90° .

Narrative

This problem calls upon students 

to use their understanding of the 

meaning of congruence and apply 

it in an abstract situation in which 

they must think carefully about the 

taxonomy of quadrilaterals.

Students who select choice C or choice 

D may think that all rhombuses (or 

all parallelograms) have the same 

shape. They may envision one of the 

pattern blocks, for instance, and forget 

that different rhombuses can have 

different angles. Students who do 

not select choice A or choice B may 

forget that all squares and rectangles 

must have four right angles. Students 

who select choice E may not take into 

consideration that parallelograms and 

rhombuses are quadrilaterals that may 

not have the same shape.

Narrative

Students identify pairs of angles 

in a diagram whose measures are 

equal and whose measures sum to 

180 degrees. Students who do not 

select choice A or choice C may 

not recognize vertical angles in a 

diagram, or may not understand that 

the measures of vertical angles are 

equal. Students who select choice B 

may believe angles  CBA  and  DBE  must 

be supplementary rather than have 

equal measure. Students who do not 

select choice D may not recognize a 

linear pair in a diagram, or may not 

understand that these angles are 

supplementary. Students who select 

choice E may believe angles  CBA  and  

DBE  must be complementary rather 

than have equal measure. 
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AssessmentUnit 1
End-of-Unit Assessment (A)

Teacher Instructions

Students need access to a straight edge and tracing paper for 
this assessment.

Problem 1 

Select all the true statements.

A. Two squares with the same side lengths are always congruent.

B. Two rectangles with the same side lengths are always congruent.

C. Two rhombuses with the same side lengths are always congruent.

D. Two parallelograms with the same side lengths are always congruent.

E. Two quadrilaterals with the same side lengths are always congruent.

Problem 2  

Lines  CE  and  AD  intersect at  B .

Select all the true statements.

A. The measure of angle  CBA  is equal to the measure of angle  DBE .

B. The sum of the measures of angles  CBA  and  DBE  is  180° .

C. The measure of angle  CBD  is equal to the measure of angle  ABE .

D. The sum of the measures of angles  CBD  and  CBA  is  180° .

E. The sum of the measures of angles  CBA  and  DBE  is  90° .

Narrative
This problem calls upon students 
to use their understanding of the 
meaning of congruence and apply 
it in an abstract situation in which 
they must think carefully about the 
taxonomy of quadrilaterals.

Students who select choice C or choice 
D may think that all rhombuses (or 
all parallelograms) have the same 
shape. They may envision one of the 
pattern blocks, for instance, and forget 
that different rhombuses can have 
different angles. Students who do 
not select choice A or choice B may 
forget that all squares and rectangles 
must have four right angles. Students 
who select choice E may not take into 
consideration that parallelograms and 
rhombuses are quadrilaterals that may 
not have the same shape.

Narrative
Students identify pairs of angles 
in a diagram whose measures are 
equal and whose measures sum to 
180 degrees. Students who do not 
select choice A or choice C may 
not recognize vertical angles in a 
diagram, or may not understand that 
the measures of vertical angles are 
equal. Students who select choice B 
may believe angles  CBA  and  DBE  must 
be supplementary rather than have 
equal measure. Students who do not 
select choice D may not recognize a 
linear pair in a diagram, or may not 
understand that these angles are 
supplementary. Students who select 
choice E may believe angles  CBA  and  
DBE  must be complementary rather 
than have equal measure. 
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Insight That Drives Instruction

Knowledge Checks and Check Your Readiness 
diagnostics work together to provide a clear 
starting point for instruction.

Check Your Readiness identifies unfinished 
learning and missing prerequisite skills before  
a unit begins. 

Knowledge Checks (Grades 6–8) go 
deeper, surfacing misconceptions 
about upcoming content so 
teachers can understand why 
students may struggle.

Together, these insights enable 
targeted supports, flexible  
grouping, and aligned instruction 
from day one.

Teachers can filter student 
performance by standard, view 
item-level analysis, and monitor 
assignment completion. Reports 
are easy to use and designed for 
real classroom decisions — from 
revisiting a concept, providing 
additional practice, or 
celebrating success.

Reports that inform pacing and support

Real-time reporting across assignments and standards
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Benchmarks (Grades 3–8)

Fixed-form, curriculum-aligned 
assessments that measure standards 
proficiency and learning transfer,  
providing clear checkpoints toward  
grade-level expectations.

Formatives (Grades K–12)

Flexible, standards-aligned assessments 
that confirm whether instruction  
improved mastery, with actionable 
reporting to guide next steps.

Diagnostic (Grades K–12)

Computer-adaptive assessment that 
identifies readiness and tracks growth over 
time, offering deep insight into student 
progress across domains.

A Complete Assessment System

Measure

Validate

Grow

Imagine IM and Imagine Assessment work together to provide  
a comprehensive view of student learning, connecting classroom 
instruction with broader measures of readiness, mastery, and growth.
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4428273549 2605

www.imaginelearning.com/imagine-im
877–725–4257 • solutions@imaginelearning.com

Imagine IM gives 6–12 educators the assessment tools they 
need to teach responsively, evaluate rigorously, and support 
every student — in real time. Use this brochure to highlight how 
Imagine IM balances challenge with accessibility and makes 
assessment work for learning, not just accountability. 


